
  

 

This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License. 

Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license. 

 

   

Grade 3: Module 3A: Unit 2: Lesson 8 
Reading Like a Writer: Looking for Vivid and 
Precise Verbs in Chapter 14 

  



 

 

GRADE 3: MODULE 3A: UNIT 2: LESSON 8 

Reading Like a Writer: 

Looking for Vivid and Precise Verbs in Chapter 14 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum • G3:M3A:U2:L8 • November 2013 

CCI Enhanced Module (Williamsville Central Schools) May 2015 • 1  
 

 

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can explain how a character’s actions contribute to the events in the story. (RL.3.3) 

I can craft narrative texts about real or imagined experiences or events. (W.3.3) 

b. I can use descriptive words to show the actions, thoughts, and feelings of my characters. 

I can use grammar conventions to send a clear message to a reader or listener. (L.3.1) 

a. I can explain the functions of nouns, pronouns, verbs, adjectives, and adverbs. 

I can document what I learn about a topic by taking notes. (W.3.8) 

a. I can sort evidence into provided categories. 

Supporting Learning Targets Ongoing Assessment 

• I can identify vivid and precise verbs in Chapter 14 of Peter Pan.  

• I can identify the setting, characters, and events of Chapter 14 of Peter Pan.  

• Lesson 7 Homework 

• Vivid and Precise Verbs recording form  

• Where/When/Who/What recording form  

• Exit ticket 
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Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader: Where/When/Who/What 

Anchor Chart for Chapter 13 (5 minutes)  

B. Unpacking Learning Targets (5 minutes) 

2. Work Time 

A. Reading Chapter 14: Attending to Vivid and Precise 

Verbs (20 minutes) 

B. Completing the Vivid and Precise Verbs Recording 

Form (10 minutes)  

C. Words That Work: Vivid and Precise Verbs (10 

minutes) 

3. Closing and Assessment 

A. Updating Where/When/Who/What Anchor Chart 

for Chapter 14 (10 minutes) 

B. Exit Ticket: How Do Vivid and Precise Verbs Help 

Capture a Reader’s Imagination? (5 minutes) 

4. Homework 

A. Lesson 8 Homework 

• In advance: Update the Where/When/Who/What anchor chart by filling in the row for Chapters 13 and 

14. Each chapter should be in its own row. Use the samples available in Lesson 7 Supporting Materials 

(Chapter 13) and this lesson (Chapter 14). 

• In the Opening, students work with the Where/When/Who/What recording form. They should be quite 

familiar with this and be able to complete the form more independently. In the Closing, students have a 

second opportunity to work on this chart more independently by working with a new chapter, Chapter 

14.  

• Lessons 8 and 9 are designed to help students focus on author’s craft, first as readers, and then as 

writers. In this lesson, students collect “words that work” from Chapter 14. Then in Lesson 9, they use 

some of the vivid and precise words they have collected from Chapter 14 to revise their own written 

scenes.  

• In this lesson, students will use white boards and white board markers. Alternatively, laminate a heavy 

piece of paper, which can serve as a white board, or use scrap paper with a clipboard or small 

chalkboards. 

• In advance: Review Module 2A, Unit 3, Lesson 8, during which students engaged in a “words that work” 

activity to help them with their Freaky Frog trading card writing; make a new Words That Work: Vivid 

and Precise Verbs anchor chart (or project the model in Supporting Materials).  

• Post: Learning targets. 

• Make audio files of the chapters of Peter Pan available to students for use both in school and at home. 

• Text-dependent questions are not part of the lesson work for all of the chapters of Classic Starts edition 

of Peter Pan. However, sets of text-dependent questions are available for the chapters as a supplemental 

material. These could be used at the discretion of the teacher. 

• This lesson may run long by 5 minutes. 
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Lesson Vocabulary Materials 

vivid, precise, verbs; lurk (p.109), hoist 

(p.111), emerged (p.113), crawled, 

gathered (p.114), signaled (p.115) 

• Students’ Lesson 7 Homework 

• Where/When/Who/What anchor chart (with rows for Chapters 13 and 14 filled in already) 

• Classic Starts edition of Peter Pan (book; one per student) 

• Sticky notes (three to five per student)  

• Chapter 14 Word Buddy (one per student) 

• Vivid and Precise Verbs recording form (one per student)  

• White board, white board marker, and eraser (one each per student; see Teaching Notes for alternative ideas)  

• Words That Work: Vivid and Precise Verbs anchor chart (new; teacher-created) 

• Words That Work: Vivid and Precise Words (for teacher reference) 

• Where/When/Who/What  recording form (one per student for Chapter 14) 

• Exit ticket (one per student) 

• Lesson 8 Homework (one per student) 

Supplemental Materials 

• Chapter 14 Where/When/Who/What (answers for teacher reference) 

• Exit ticket (sample answers  for teacher reference) 

• Chapter 14 Text-Dependent Questions (for optional use) 

• Alternate Chapter 14 Text-Dependent Questions (for optional use; with answers partially formed) 

• Chapter 14 Text-Dependent Questions (answers for teacher reference) 
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Opening Meeting Students’ Needs 

A. Engaging the Reader: Where/When/Who/What Anchor Chart for Chapter 13 (5 minutes)  

• Gather students in the whole group area. Be sure students have the Classic Starts edition of Peter Pan and their 

Lesson 7 Homework. 

• Remind students that the Where/When/Who/What work helps them keep track of the events and characters in the story. 

Ask triads to talk about what happened in Chapter 13 and work together to share the Where/When/Who/What recording on 

their Lesson 7 Homework.  

• Display the Where/When/ Who/What anchor chart with the row already filled in for Chapter 13. DO NOT let students 

see the row for Chapter 14 until later in the lesson. Give students a few minutes to check their work against the anchor chart. 

• Collect the Lesson 7 Homework. Students should keep their Lesson 7 Homework (5Ws recording form for Chapter 13) in a 

safe place to house with those from other chapters. Students will need these chapter recaps in Unit 3 when they have to 

summarize the story. 

• The homework of struggling 

students should be checked by an 

adult. If students were unable to do 

this work successfully, find a time 

outside of the module lesson to 

review the work and help them 

complete it correctly. 
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Opening (continued) Meeting Students’ Needs 

B. Unpacking Learning Targets (5 minutes)  

• Review the learning targets: 

– “I can identify vivid and precise verbs in Chapter 14 of Peter Pan.”  

– “I can explain the Where/When/Who/What of Chapter 14.” 

• Focus students on the words “vivid and precise verbs” in the first target. Remind them that when they wrote about their 

Freaky Frog, they paid particular attention to “vivid and precise” words. In this lesson they specifically work on verbs. 

• Invite a volunteer to define what a verb is, or provide a definition if students can’t recall. Guide them to say that a verb is an 

action word that describes what a person or thing is doing. Help them to also understand that to make sense, every sentence 

needs a verb.  

• Ask students to Think-Pair-Share what the words vivid and precise mean. Use equity sticks to choose one or two students 

to share with the whole group. Review the words if necessary: (vivid meaning lively and precise meaning exact). 

• Review the second target:  “I can explain the Where/When/Who/What of Chapter 14.” 

•  Ask students to consider how they are doing with this target already, since they just reviewed Chapter 13. Give them a 

minute to think on their own, and then have them do check for understanding, showing a thumbs-up, -sideways, or -down to 

show whether they think they are on track for this target. 
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Work Time Meeting Students’ Needs 

A. Reading Chapter 14: Attending to Vivid and Precise Verbs (20 minutes) 

• Ask students to sit with their reading partner. Distribute three to five sticky notes to each student.  

• Tell students that they are now going to read and work with Chapter 14. Tell them that as they read, they are going to look 

for vivid verbs. Remind them of the concept “Words That Work” that they talked about when using vivid and precise words 

to write about their Freaky Frog trading card.  

• Tell students that today they are going to “read like writers,” looking to see what verbs Tania Zamorsky chose to precisely 

describe action. Their job will be to collect those words as they read. Give them directions:  

1. Flag vivid verbs with sticky notes as you find them. 

2. When you finish the chapter, go back through the chapter with your partner. 

3. Collect the words you found on your recording form.  

• Model briefly. Have a few sticky notes available. Display page 109 and ask students to simply watch and listen (they do not 

need to read along in their own book, because they need to focus on the modeling).  

• Read aloud the first two pages of the chapter. Pause and note the word lurked on page 109. Quickly define it as “hide.” Have 

students write that word on their sticky note, including the definition on the sticky note, and place it within the book.  

• Pause and note on a sticky note the word hoist. Define it as “bring up.” Have students write that word on their sticky note, 

including the definition to the sticky note, and place it within the book. 

• Read aloud to the bottom of page 111. Give students a minute to think, then talk together about what they saw in the model. 

Ask students:  

* “What did you see me do?”  

• Release students to read the rest of the chapter independently (pages 112-115). Remind them that their partners are there to 

help them with words they might be stuck on and to check in with their partner as they read. Students can be given the 

Chapter 14 Word Buddy at this time to use as a resource to aid their comprehension. 

• As in previous reading lessons, circulate as students read. Ask individual students strategic questions to help them. For 

example:  

* “Why do you think Tania Zamorsky chose to use that word instead of another word?”  

* “How does she show you, as the reader, the action that’s happening in the chapter?” 

• When students are reading with 

their reading partner, consider 

these supports:  

1. To promote fluency, ask students to 

read aloud at the section. Coach as 

needed: “Does that sound right?” 

“Look at that word again.”  

2. To promote comprehension, 

remind students of the focus 

question: “What action words do 

you hear in this chapter so far?” 

3. Consider jotting down students’ 

thinking and a word that they 

identified on a sticky note for them; 

give them the sticky note to 

support their further reading and 

writing. 
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Work Time (continued) Meeting Students’ Needs 

B. Completing the Vivid and Precise Verbs Recording Form (10 minutes) 

• After 20 minutes of reading, pause students in their work. Distribute the Vivid and Precise Verbs recording form. Ask 

students to go back to the words lurked and hoist as well as the other words they flagged with sticky notes and record them 

on their recording form. Encourage them to work with their partner to complete the recording form since their partner may 

have found different verbs while reading.  

• Give students 10 minutes to work together. 

 

C. Words That Work: Vivid and Precise Verbs (10 minutes) 

Note: If students didn’t find a more descriptive word on their recording form but can think of a good one, they can write that 

word on their white board. 

• Gather students back together as a group with their books and recording forms. Distribute small white boards, white 

board markers, and erasers to students.  

• Display the Words That Work: Vivid and Precise Verbs anchor chart.  

• Tell students that this activity will help them think more about vivid and precise words. Explain that the more they practice 

with these words, the easier it will be to use them in their writing in the next lesson. Give directions: 

1. You will be give n a verb or action word. 

2. You will then look on your recording form to see if you have a vivid and precise verb that shows that action.  

3. If yes, write their word on your white board.  

• Give a word listed on the document Words That Work: Vivid and Precise Words (for teacher reference). Give 

students a minute to think and write a more descriptive word.  

• Ask them to hold up their white boards. Write three to five of the strongest student words on the chart and give a brief 

explanation why they are strong words.  

• Repeat with the remaining words on the list. Consider adding words from students’ first-draft writing that you noted when 

reviewing their drafts.  

• Celebrate the work they did finding words. Explain that in the next lesson, they are going to think about their own scenes 

and how they can bring the action more to life using some of the words they collected on their recording forms today. 
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Closing and Assessment Meeting Students’ Needs 

A. Updating the Where/When/Who/What anchor chart for Chapter 14 (10 minutes)  

• Remind students of the second target. Tell them that now they are going to turn their attention to the events of the chapter 

because it’s important to continue keeping track of the whole story.  

• Distribute the Where/When/Who/What recording form. Place students in triads and ask them to sit facing one 

another. Ask triads to talk about what happened in Chapter 14 and work together to complete the Where/When/Who/What 

part of the 5Ws recording form. Give students a few minutes to talk.  

• As triads work, circulate and listen to their conversations. 

• After 5-6 minutes, gather students back together and review the row on the Where/When/Who/What anchor chart. Clarify 

any misconceptions about the chapter that you overheard as you circulated. 

• Students should keep their 5Ws recording form for Chapter 14 in a safe place to house with those from other chapters. 

• When struggling learners are 

writing on their own copy of the 

Where/Who/What recording form, 

consider asking them to focus on 

the What of the recording form and 

use letters only to symbolize the 

Who and Where. For example, have 

students just write P for Peter, W for 

Wendy, N for Neverland, etc. This 

allows students to focus their 

writing efforts on capturing what 

happened. Encourage them to 

capture this in bullet form. 

• To support struggling learners, 

consider providing a sentence frame 

on the exit ticket: “Vivid and precise 

words capture a reader’s 

imagination by: _____.” Let 

students list their answers in a 

numbered or bulleted list with just 

short phrases. 

B. Exit Ticket: How Do Vivid and Precise Verbs Help Capture a Reader’s Imagination? (5 minutes)  

• Distribute the exit ticket. Remind students that the words they have identified today are words that “work” both for readers 

and for writers. Tell them that the exit ticket is their opportunity to reflect on why those words matter for readers and 

writers.  

• Give students 5 minutes to complete their exit ticket. 

• Collect students’ exit tickets to informally assess.  
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Homework Meeting Students’ Needs 

• Reread Chapter 14 aloud to yourself or to someone in your family. As you read, look for any good action words you might 

have missed the first time you read. 

 

 

Note: Review students’ Vivid and Precise Words recording forms and note any students who had difficulty collecting words. Find a time in the day to confer with them 

and suggest that they use the Words That Work anchor chart and collect one or two words from there.  

 

Also review students’ Where/When/Who/What recording form. Place a sticky note capturing what is on the anchor chart for students who might have struggled with 

completing this form. At another time of the day, give them time to transfer what’s on the sticky note to their own recording form.  

 

In Lesson 9, students shift to writing. They will revise their scenes with a focus on the action words they collected today. They will need their scenes, which were 

collected at the end of Lesson 7. Be sure that the Words That Work anchor chart is complete. 
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Vivid and Precise Verbs Recording Form 
 

Vivid and Precise Verb: What It Means 

 

lurked 
 

 

 

hoist 
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Chapter 14 Word Buddy 

 

1. plank: page 109 

Sentence in the story Meaning of the bold word or phrase 

After all, Peter had been removed, and the lost 

boys were soon to walk the plank. 

“plank” means a long piece of wood 

After all, Peter had been removed, and the lost boys were soon to walk the long piece of wood. 

 

2. “good form”: page  109 

Sentence in the story Meaning of the bold word or phrase 

Like Mr. Darling, Hook worried about things 

like breeding and class – what he liked to call 

“good form.” 

“good form” means being proper 

Like Mr. Darling, Hook worried about things like breeding and class – what he liked to call “being 

proper.” 

 

3. envied: page 110 

Sentence in the story Meaning of the bold word or phrase 

In a way, Hook envied Smee.  “envied” here means wanted to be like 

In a way, Hook wanted to be like Smee. 

 

4. preference: page 110 

Sentence in the story Meaning of the bold word or phrase 

Thinking about the children’s preference for 

Smee made Hook angry, and he decided to 

finish off the boys once and for all. 

“preference” means liking or choice 

Thinking about the children’s liking for Smee made Hook angry, and he decided to finish off the 

boys once and for all. 
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Chapter 14 Word Buddy 
 

5. subjects: page 112 

Sentence in the story Meaning of the bold word or phrase 

“Will we still be respectful subjects of the king 

of England?” John asked. 

“subjects” means loyal followers 

“Will we still be respectful loyal followers of the king of England?” John asked. 

 

6. “his face falling”: page 112 

Sentence in the story Meaning of the bold word or phrase 

“Oh,” John said, his face falling. “his face falling” means a showing sudden look 

of disappointment 

“Oh,” John said, his face showing a sudden look of disappointment. 

 

7. scowl: page 113 

Sentence in the story Meaning of the bold word or phrase 

She emerged from belowdecks wearing a dark 

scowl. 

“scowl” means frown of unhappiness 

She emerged from belowdecks wearing a dark frown of unhappiness. 

 

8. scornfully: page 113 

Sentence in the story Meaning of the bold word or phrase 

“I would rather have no children at all,” she 

replied scornfully… 

“scornfully” means bitterly or with disgust 

“I would rather have no children at all,” she replied with disgust… 

 

9. inactive: page 114 

Sentence in the story Meaning of the bold word or phrase 

Even his claw hung inactive, as if it, too, were 

afraid. 

“inactive” here means not active; useless 

Even his claw hung useless, as if it, too, were afraid. 
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Words That Work: Vivid and Precise Verbs 
 

Regular Verbs Vivid and Precise Verbs 
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Words That Work: Vivid and Precise Verbs 

(For Teacher Reference) 
 

Regular Verbs Vivid and Precise Verbs 

hide lurk 

bring up hoist 

come out emerge 

shaking shivering 

went crawled; gathered 

looked glanced 

showed signaled 
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 Where / When / Who / What 

 

Name: 

Date: 

 

Chapter 14: 

 

Where and When does this 

chapter take place? 

Who are the active characters 

in this chapter? 

What are the most important 

events in this chapter? 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 
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Exit Ticket 

 

Name: 

Date: 

 
 

How do vivid and precise verbs help capture a reader’s imagination?  
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Exit Ticket 

(Answers for Teacher Reference) 
 

How do vivid and precise verbs help capture a reader’s imagination?  
 

I think vivid and precise verbs help a reader see and imagine the action in the story.  
 
[OR] 
 
Vivid and precise verbs capture a reader’s imagination because they show the reader 
the action instead of just telling the reader.  
 
[OR] 
 
I think it’s because the words help readers make a picture in their mind, and it feels like 
the action is really happening. 
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Where / When / Who / What for Chapter 14 

(Answers for Teacher Reference) 

Chapter 14: 
 

Where and When does this 

chapter take place? 

Who are the active characters 

in this chapter? 

What are the most important 

events in this chapter? 

The Jolly Roger (Hook’s ship) 

 

At nighttime 

 

Captain Hook  

The pirates 

Wendy, John, Michael 

The lost boys 

Peter 

 

Hook tells the boys they will all 

walk the plank (except for two 

who will become cabin boys) 

 

Wendy is tied to the mast. 

 

Hook tries to make Wendy 

watch the boys walk the plank 

but then he hears the tick tock 

of the crocodile and crawls away 

in fear. 

 

Peter sneaks his way onto the 

ship. It was Peter making the 

tick tock noise as a trick. 
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Lesson 8 Homework 
 

Name: 

Date: 

 

Reread Chapter 14 aloud to yourself or to someone in your family. As you read, look for 

any good action words you might have missed the first time you read. 
 

Page Action Word 

  

  

  

  

  

  

  

  

  

  

  

 

Optional: Find more good action words in any chapters read so far. Record them on the back of the 

homework. 
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Chapter 14 Text-Dependent Questions  

 

Name: 

Date: 

 

Directions:  

1. Read the questions carefully. 
2. Read the text and as you read, look for evidence that can be used to answer the 

questions.  
3. Write the answer in a complete sentence and use specific evidence from the text 

to support your thinking. 

 

 

1. Why does John decide to not become a pirate? Use evidence from the text to support 

your thinking. 
 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

 

2. How does Wendy try to make the boys less afraid of walking the plank? Use 

evidence from the text to support your thinking. 
 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 
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Chapter 14 Text-Dependent Questions 

(with sentence starters) 

 

Name: 

Date: 

 

Directions: Read the questions. Then reread Chapter 14. As you read, be looking 

for evidence that can be used to answer the text-dependent questions. 

 

1. Why does John decide to not become a pirate? Use evidence from the text to support 

your thinking. 
 

 

John decides to not become a pirate after he finds out _____________ 

__________________________________________________ 

_________________________________________________. 

 

 

2. How does Wendy try to make the boys less afraid of walking the plank? Use 

evidence from the text to support your thinking. 
 

 

Wendy tries to make the boys less afraid by telling them  ___________ 

__________________________________________________ 

_________________________________________________. 
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Chapter 14 Text-Dependent Questions 

 (Answers for Teacher Reference) 

 

 

1. Why does John decide to not become a pirate? 

John decides to not become a pirate after he hears that he will have to swear, “Down 
with the king!” 

 
 

2. How does Wendy try to make the boys less afraid of walking the plank?  

Wendy tries to the boys less afraid by telling them that she has a message from their 
real mothers that they hope will dies bravely with their heads held high like proper 
English gentlemen. 

 

 

 


